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ABSTRACT 



For a college educator who works with students seeking 
certification to teach English, supervising student teachers affords the 
opportunity to visit many schools in any given semester. In Pennsylvania, 
school districts fund their own schools (with very little state assistance) , 
so there is immense diversity in terms of access to technology. The 
educator's institution is in a rural area- -nearby are Amish/Mennonite 
communities, Carlisle, a fairly large city which is progressive and 
competitive, and Chambersburg, another fairly large town in the vicinity of 
the university. Students in Chambersburg ’ s high school have a small lab of 
outdated Macs. West Perry School District has an enterprising English teacher 
who received 25 old IBM PC's, which her students use as if they were cutting 
edge equipment. Everett, located in the what seems like middle of nowhere, 
has Internet-accessed computers in the secondary school, with staff 
development personnel for training and a grant writer for a project to put 
student portfolios online. The minimum components necessary for success with 
technology are the technology itself, software, a dedicated tech support 
staff, regular staff development on practical implementation of the 
equipment, a clear plan for technology, and vision. Students need readiness 
skills, motivation to excel using technology, reliable tools with which to 
work, and a comprehensive integrated curriculum. Staff needs training and 
practice, resources (stipends, release time) , support in terms of tech and 
curriculum design, and time and access. (NKA) 
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My contribution to the panel called “Myths of Democracy: Computers and the 
Calcification of Class” (CCCC, Chicago, 1998) involves the incorporation of technology at the 
secondary school level. For 14 years before getting my advanced degree, I taught English in 
junior high and high school. After my degree, I moved to the university where I work in the 
English department with students seeking certification to teach English. Supervising Student 
teachers affords me the opportunity to visit many schools in any given semester, and I have 
witnessed immense diversity in terms of access to technology. In Pennsylvania, school districts 
fund their own schools, with very little state assistance. Because of Pennsylvania’s history as a 
strong union state, the teachers’ salaries are high. Many of the rural districts I visit barely get by 
just staffing classes, what suffers is resources for things like books, technology, and other 
instructional resources. As I write these words, I sit in a rural junior high/high school library with 
about one-third as many books as my sons’ elementary school library back in suburban Texas, a 
state that spends a proportionately larger amount on educational resources. Without getting into 
the complexities of school funding, collective bargaining, or of regional attitudes toward 
education, let me describe some specific scenarios with I am familiar that magnify the issue of 
inequality of access. 

Our university is in Shippensburg Pennsylvania, 40 miles south of the capital Harrisburg, a 
little over 100 miles from Washington DC and only 4 hours from New York City. Yet 
Amish/Mennonite buggies clop down our main street daily, and the countryside is dotted with 
farms. We are rural. My territory (where my student teachers are placed) is decidedly varied in its 
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approach to many educational issues, including technology. Carlisle, a proportionately large city 
to our north, is fairly progressive and competitive educationally. The secondary schools contain 
the best in technological equipment and access to the Internet. Yet teachers I work with there 
claim that the district does not provide technological support, enough software, or staff 
development. The result is that teachers do not have the time to develop interesting lessons using 
the existing technology, the “bells and whistles” computer labs end up serving as expensive 
typewriters. Chambersburg School District, just to our south, is another town that is larger than 
Shippensburg. The high school contains 2000 students, who come from smaller communities 
nearby. The English faculty of 20 had, until this year, a small lab of outdated Macs. This year the 
math department wrote a better grant, and the school took the room from the English department, 
sent the old computers to the junior high, and setup the new math lab there. The English 
department can only use it one period a day— when no math teacher is scheduled to use it. This 
situation occurs in a district with a mission statement “committed” to providing the best in 
technology and learning. 

West Perry School District, just to our west, is located in a county in Pennsylvania with 
not even one traffic light; they had one but someone shot it out a couple of years ago. The 
teachers there have no computer lab in the junior high (where I place many student teachers), 
however, one enterprising teacher has begged and received 25 old IBM PC’s which line her room. 
When she assigns an interesting assignment and allows the students, many of whom are learning 
support students, to use these old clunkers, you would think that they are working on cutting 
edge equipment. Ms. Stoops has learned to take existing technology and use it to its potential, 
despite her district’s inability to support her. Everett, the school district in which I do consultant 
work in writing, is located in what seems like the middle of nowhere. Their administration. 
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however, is committed to bringing to their students the best. They have Internet-accessed 
computers in the secondary school, and they have brought in several staff development personnel 
to help train them in using it to its potential. Their district grant-writer has just written an 
$80,000 grant for a project to put their student portfolios online. While they have many problems 
with student attendance, a community that doesn’t always understand or support their projects, 
and a staff that’s overworked— Everett seems to be on the right track with technology, they 
understand that it’s not a cure-all, and they’re trying to provide all the components for a 
successful technology initiative. 

What components are necessary for success with technology? The bare minimum are the 
technology itself, necessary software, a dedicated tech support staff, regular staff development on 
practical implementation of the equipment, a clear plan for technology, and vision. Students need: 
readiness skills, motivation to excel using technology, reliable tools with which to work, and a 
comprehensive integrated curriculum. Staff needs: training and practice, resources (stipends, 
release time), support in terms of tech and curriculum design, and time and access. Rarely does a 
school district provide all these elements. Although I said I wasn’t going to get into school 
funding and politics, it’s difficult to discuss this issue without touching on it. Right now in New 
Hampshire a court fight is trying to settle the school funding issue. Schools side by side are 
vastly different in terms of resources, building quality, you name it. I was teaching in Texas 
several years ago when the “Robin Hood” bill passed, and Texas school districts had to find ways 
to equalize the resources. Being from a large, fairly wealthy district, people in the city were not 
too happy at first with sharing the wealth. But they survived, students from poorer districts fared 
better, and everything is OK. Texas still does well in terms of state funding, the teacher 
retirement system, and the amount that the state commits to textbooks. Pennsylvania’s attempts at 
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equal funding, through some kind of formula I don’t understand, have failed. Numerous lawsuits 
appear from time to time challenging the system. The teachers unions, of which I am a member, 
keep salaries high, the average being about $46,000. Rural districts with a small tax base can 
barely survive. Technology, for many of them, is a luxury that they cannot afford; however, many 
of them scrape by with inadequate books and other teaching materials. 

At the university, I must admit that our technological needs are pretty well met. I expose 
my future teachers to a great many ways to incorporate technology into their teaching, including 
some of the obvious like Internet research and Internet as a teacher resource, using e-mail in the 
classroom, hypertext authoring and electronic portfolios; students can use Power Point for 
presentations, and our lab is equipped with plenty of software. Our support team is helpful, and 
we have the time to investigate and master the technology. But these new teachers will not find 
this level of technology in the buildings in our area. Superintendents call for graduates with 
electronic literacy, yet for the most part they will not have the technology to use. 

If I have a position in all this, it’s that since states are given the burden of education their 
children, they must commit to the resources and help the local districts to survive. Stop raising the 
standards for the certification of teachers, as our Governor Tom Ridge is doing; the problem is 
certainly not the quality of our new graduates. Worry instead about how to spend money for 
children in terms of books, buildings that are suitable, and, yes, technology that can help the 
learning process. But don’t go half-way: commit also to the support, the staff development, and 
the time to use the equipment. Many of students come from homes that can’t provide them “the 
world”; our schools can and should. I agree that technology won’t and shouldn’t be expected to 
solve all the problems of education or more specifically of literacy; however, it can help. Let’s put 



our money where our mouse is. 



Wotild you like to put your paper in ERIC? Please send us a clean, 

*«*** + 

U.S. Department of Education 

Office of Educational Research and Improvement (OERI) 
National Library of Education (NLE) 

Educational Resources Information Center (ERIC) 

REPRODUCTION RELEASE 




dark copy! 




(Specific Document) 



I. DOCUMENT IDENTIFICATION: 



Title: Paper presented at the 1998 4Cs Convention (Chicago, IL) ^ 


r 


Author(s): K-t VV\ /\S\0^r\V\ L Ohfi\ 


Corporate Source: 


Publication Date: 
April 1-4, 1998 



II. REPRODUCTION RELEASE: 



In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the 
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy, 
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if 
reproduction release is granted, one of the following notices is affixed to the document. 



If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom 
of the page. 



The sample sticker shown below will be The sample sticker shown below wilt be The sample sticker shown below will be 

affixed to all Level 1 documents affixed to all Level 2A documents affixed to all Level 2B documents 



PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL HAS 
BEEN GRANTED BY 

c<f 




PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE, AND IN ELECTRONIC MEDIA 
FOR ERIC COLLECTION SUBSCRIBERS ONLY, 
HAS BEEN GRANTED BY 

A 0 




PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE ONLY HAS BEEN GRANTED BY 


c/ 




c/ 






TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 




TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 




J 

TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 


1 




2A 




2B 



Level 1 

t y 


Level 2A 
t 


Level 2B 

t 


M □ □ 


Check here for Level 1 release, permitting reproduction 
and dissemination In microfiche or other ERIC archival 
media (e.g., electronic) and paper copy. 


Check here for Level 2A release, permitting reproduction 
and dissemination in microfiche and in electronic media 
for ERIC archival collection subscribers only 


Check here for Level 2B release, permitting 
reproduction and dissemination in microfiche only 



Documents will be processed as indicated provided reproduction quality permits. 

If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1 . 



Sign 

here,-* 

please 

3 

ERIC 



1 hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document 
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system 
contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies 
to satisfy information needs of educators in response to discrete inquiries. 




Printed Name/Position/Title: , 

Y\rnM.U) m M ■ Prof. of tmh U 


Organization/Address: . , ■ . 1/ 

SKipp 

5hb 3 Pa no *7 






E-Mail Address: / 

km iPhAlfo 


Da,e: S/^7/^ 



0b ip-eittis 



(over) 




III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE): 

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please 
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly 
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more 
stringent for documents that cannot be made available through EDRS.) 



Publisher/Distributor: 



Address: 



Price: 



IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: 

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and 
address: 




V. WHERE TO SEND THIS FORM: 



Send this form to the following ERIC Clearinghouse: 


“ft rvjT 




ERIC/&EC 




2805 E. Tenth Street 




Smith Research Center, 150 




Indiana University 




Bloomington, IN 47408 



However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being 
contributed) to: 

E R I C Proc es s i ng - ond R e f e r e nc e Fac i li ty 
- 4100 Weal Street: 2 " * F loor 
L aure l , M aiyla ii il 2 0707-3598 

Te l e phone: 301 107 4 0 80 
To l l Froo: 8 00 - 70 0 -0742 - 
TAX. 30 1 - 9 83-0203 
o - ma i h - criefoc@ ine t. ed .go v 
WWW: hllp.//eilufdC.ploucii J.LbL.cum 
O 

8 (Rev. 9/97) 

;‘ , ^O US VERSIONS OF THIS FORM ARE OBSOLETE. 



